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Writing at Blackley Academy 
Belief + Hard Work + Understanding = Success 



 

 

 

Vision: 
The aim of the writing curriculum is for children to become highly literate, creative writers and 

articulate speakers, it has been designed to ensure that children learn these competences 

through the range of written genres they study over both KS1 and 2.  At E-Act Blackley there is high 

value attached to the acquisition of language; teachers introduce children to rich and 

meaningful vocabulary from EYFS to Year 6, and children go on to apply high level, tier 2 

vocabulary within their writing. Writing is a crucial part of our curriculum and opportunities for 

children to write across genres and topics is systemically planned across the academic year. This 

ensures that children experience the breadth of techniques required to ensure they are 

competent writers, that can write for a range of purposes and audiences.  

 

Curriculum Intent: 

 

We aim for all pupils to: 

+ communicate in writing clearly, confidently and appropriately; demonstrating an awareness of 

a variety of purposes and audiences. 

 
+ become adept at writing both fiction and non-fiction. 

 

+  foster a genuine love of writing across genres 

 

+ be immersed in what they write through the use of high-quality texts, experience days and a rich 

language environment 

 

+ become experts at applying literary techniques in order to engage readers 

 

+  use accurate spelling through the use of a systematic spelling programme (see separate 

document for spelling guidance) 

 

+ present work that they are proud of through the accurate use of handwriting conventions.  

 

 

 

 

 

 

 

 

 



 

Implementation: 
 

At E-ACT Blackley we use The Write Stuff (TWS) to teach narrative, this approach brings clarity to 

the mechanics of the teaching of writing. It follows a method called ‘sentence stacking’. 

Sentence stacking refers to the fact that sentences are grouped together chronologically or 

organizationally to engage children with short, intensive moments of learning that they can apply 

immediately to their writing. An individual lesson is based on a sentence model, broken into three 

separate ‘chunks’ of learning.  

 

TWS approach revolves around the ‘writing rainbow,’ this is split in to 3 tiers and each ‘chunk’ of 

learning will focus on at least one of the lenses from the rainbow.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The three tiers of the rainbow are spilt in to  

 

FANTASTICS  

GRAMMARISITICS 

BOOMTASTICS 

 

The FANTASTICS are the 5 senses plus feeling, imagining, action and asking.  Most writing in 

books can be attributed to one of these lenses.   

The GRAMMARISTIC tier is the current National Curriculum. 

Finally, the BOOMTASTIC tier revolves around the techniques that writers use to engage the 

reader, this is the most challenging tier, however some lenses are suitable for children in 

year 1, although it is not expected that children in KS1 cover all aspects of the lowest tier.  



 

Experience Days 

Each unit begins with an ‘experience day.’ Children need experiences to enable them to write. 
We therefore need to immerse them in what we want them to write about. This could be: trips, 
visitors, video clips, sound clips, artefacts, objects, drama etc. From this experience, teachers 
need to wring out (generate words and phrases) all the ways children can think about that 
experience, using the FANTASTICs.  It is essential that the experience day enables children to 
develop their understanding of what they are going to write about; it must have meaning and link 
purposely to writing. 

 

TWS Lesson Content 

TWS is used for narrative writing only.  Each unit lasts between 3-4 weeks and the school follows the 
unit plans form janeconsidene.com.  These plans have been selected by our teachers and are 
mapped out on our LTP for English writing.  

The plans from Jane Considene enable teachers to focus on gathering the stimulus/resources 
needed to ensure that children are exposed to language and writing techniques that they can 
develop through the support of the modelled session. 

 

Within the ‘Initiate’ stage, teachers provide a stimulus for vocabulary gathering, often children 
generate words and phrases through CHOT (chat and jot).  The teacher will then use KCO (kind 
calling out) to gather a range of ideas from the children, here the teacher acts as a scribe to jot 
down the children’s best ideas, creating a mind map of the children’s work.  Using this, the 
teacher then models a sentence that incorporates the lenses that are the focus for this chunk of 
learning.  This sentence is written on to sentence strips so that the ‘shared write’ is created in ‘real 
time’, using the children’s ideas.   

When gathering language – children can come up with their own words, work in pairs, use 
‘thesaurus thinking time,’ yet then the teacher also provides them with further high-quality words; 
constantly exposing them to better vocabulary.  At Blackley we believe that children need more 



 

words, not less. 

This is also a chance for the teacher to model links e.g. adverbs/adverbial phrases for ‘sudden’ – 
here the teachers asks the children to CHOT then the teacher gives them more examples e.g., At 
that moment, Without warning, Quickly, 

Other examples: how to create a mood change.  Again, the children will be asked to CHOT/ use 
thesaurus thinking – the teacher provides even more rich examples- murky, clouded over, 
dimmed, blackened, overshadowed  

Something sinister – CHOT. Again, the teacher provides further ideas- raven, cave, dungeon, 
spider, pool. E.g. ravenous raven, cavernous cave, murky pool, sinister spider. 

It’s the teacher’s responsibility to give the children a rich bank of vocabulary choices. Teachers 
need to demonstrate to children the huge range of options for language.  

Example: 

Suddenly, the sky blackened. Little Red Riding Hood noticed that Grandma’s eyes were 
dangerous and dark like a hungry ravenous raven. 

Children then use their own ideas, to create their sentence.  As the teacher has provided so many 
rich examples from the initiate (model) phase, it is unlikely that the children will copy the shared 
example; they are well equipped to construct their own sentence following a similar structure to 
the one modelled.   This cycle is then repeated twice, so that by the end of the writing session, 
children have created a short paragraph comprising of 3 sentences = 1 short paragraph. In order 
for teachers to deliver all 3 chunks in one lesson, each chunk should last around 15 minutes.  

Each classroom has a ‘Shade-o-meter’ where the teacher scribes the children’s ideas, discussing 
the level of intensity of the word, these help the children to create synonym webs of words that 
span both positive/negative intent. The Shade-o-meter board is then wiped clean (though the 
children have the notes in their book), and used again in the next chunk.  

 

 

Work produced should be across a double page.  
The left-hand side of the page is the children’s 
‘inspiration page,’ the children then complete their 
3-sentence paragraph for the lesson on the right.  

 

 

 

 

 

 

The sentence stacked wall becomes a model of good practice that the children can refer to 
throughout the unit.  It is beneficial to read this at the start of each lesson so that the children are 
immersed and ready for the new plot point.  



 

 

Plot Points 

When using TWS children do not read the book that they are using as a stimulus for writing.  If it is a 
longer book, then teachers read the book up to where they want the children to write from.  Plot 
points are predetermined in the planning from Jane Considene.  

Plot points – it is important to never reveal all!  Always reveal one at a time. Teachers should hold 
the whole class on each plot point. For those children that are more able, they ‘deepen the 
moment,’ they should never plot push.  

1 plot point = 1 lesson  

1 lesson = 1 paragraph  

Teachers’ model the plot points for a story, through 
sentence writing and vocabulary building. A plot point 
graph should be used, with an axis on the side showing 
positive and negative intent 
ranging from +10 to -10. The 
plot points go across the 
page. Only reveal one plot 
point at a time. 

 

 

Moving on to Independent Writing 

2 ways into independence  

1. Carrying on a story. Example: ‘I’ve modelled part of a story, say up to plot point 6, I now want 
you to continue that story with plot points 7, 8 etc.’  

2. Big Idea – the children write their own story using the modelled example as a stimulus – what 
key events, characters, settings can they change? 

Day 1 of independent writing – share the success criteria.  You will have taught them this 
throughout the writing sessions e.g. sight, sound, action sentences, speech sentences etc.  

 

Children are given a blank planner with the grid already on the side (positive/negative intent) 



 

 

 

 

 

 

 

Day 1 continued: They plan/draw their story in each box of the 
plot point planner. 

 

 

 

 

Day 2: the children apply the different lenses to the plot point 
map they have created (this can be done on day 1 if the children create their map quickly). 

 

 

 

 

 

 

 

 

 

Day 3. This is the most important day! The children apply what they have been taught. They now, 
write the sentence for each paragraph that will achieve the success criteria. E.g. a sound 
sentence for plot point 1. To do this, they need to think of the vocabulary (Shade O’Meter), 
positive or negative intent and the structure of their sentence.  Sentences can be written on strips 
and attached to their plot point plan. 

Subsequent days are for writing. The children use their plot point pan and 
their drafted sentences to construct their own version of the modelled 
text/continue the story of the modelled text. 

Greater Depth Writers 

We want all children to excel at writing, however some children are naturally gifted writers, 
therefore we plan for them to develop their writing through the use of ‘deepening the moment’.  
This requires deep immersion from the writer, they stop, do a 360 degree turn and provide further 



 

detail about the plot point. They do not plot push. They do not move on. They simply tell us more. 
Teachers encourage children to use the FANTASTICs to tell the reader more about that moment. 

Techniques that are employed are; 

Inside Out – character’s inner thoughts, feelings. Link back to positive or negative inner 
thoughts/feelings. The imagining, feeling and tasting FANTASTICs. Greater insight into the 
character, where a book can do more than a film. They can tell us things that a movie can’t. 

Higher order cohesion. Step sentences- link plot points with higher order conjunctions e.g. 
although, despite, consequently, however… 

Metaphor – 
children use a 
word web to 
think more about 
their vocabulary 
in order to create 
metaphors.  

 

 

 

Non-Fiction (to be reviewed July 2021) 

Non -fiction is taught in 2/3-week blocks, however we do not follow TWS for the teaching of NF.  NF 
units are mapped on to the academy’s LTP, and where appropriate link to work that the children 
have studied in history/geography, or via the text the children are reading in their reading lessons. 
There are 5 non-fiction units (and one poetry unit) each year.  For years 2-6 all year groups create 
a non-chronological report in Autumn 2, this is used for internal moderation late in the Autumn 
term.  

NF writing falls in to 3 modes- immerse, plan, write  

During the ‘immerse’ stage children read, assess and unpick the genre that they writing by the 
modelled reading of a WAGOLL.   They look at layout, common features and language choices 
that have been used in order to create word banks for use in later sessions.  This stage should last 
around 3 days.  Children should look at other texts and compare them to the WAGOLL, discussing 
the commonalities between them. 

During the ‘plan’ phase children are exposed to the teacher’s shared planning of a piece of non-
fiction writing on a different topic – they then experience the teacher model writing the genre 
using the features that have been discussed in the earlier lessons. Children then use this model to 
plan their own writing.  This stage should last around 3 days. 

Finally, during the ‘write’ stage children use their plan to create their non-fiction piece of writing. 
Including editing time this stage should last 3-4 days.  

Certain TWS techniques are used during the teaching of non-fiction – CHOT, KCO and ‘deepening 
the moment’. 

Classrooms 

In each classroom there are the same resources – a writing rainbow, writing symbols, shade-o-
meter, sentence stacked wall and a working wall. 

The working wall should be updated daily during the plot point sessions and should include high 



 

level vocabulary developed in subsequent sessions and the GPS focus for the week. The writing 
symbols are placed around the board with the focus for the session placed prominently in the 
center of the board.  This will act as a support for the children across the unit. 

 

 

Differentiation 
 

We follow the aims and philosophy of the New National Curriculum as detailed below: 

 

‘The expectation is that the majority of pupils will move through the programmes of study at broadly the 

same pace. However, decisions about when to progress should always be based on the security of pupils’ 

understanding and their readiness to progress to the next stage. Pupils who grasp concepts rapidly should 

be challenged through being offered rich and sophisticated problems before any acceleration through 

new content. Those who are not sufficiently fluent with earlier material should consolidate their 

understanding, including through additional practice, before moving on.’ 

 

Through the use of the 3 modes of reading children are exposed to texts that are challenging for 

them to read but rich in vocabulary, plot structures and features – these are read by the teacher, 

plus texts that are matched to their level – children access these texts during ‘Book Talk’ and the 

independent comprehension sessions.  

 

When a child has a very specific SEN they should have differentiated planning written by the class 



 

teacher and adapted to support their needs, as an academy we use the Nessy programme to 

help children to develop their reading skills. 

 

All children at E-ACT Blackley Academy are entitled to Quality First Teaching and only if this does 

not meet their needs would an intervention be planned and carefully monitored.  

 

Review of learning - Daily - Formative Assessment 
 

Writing work is marked during the writing of plot points.  Pink and green highlighters are used to 

celebrate success (green) or where further work is needed (pink).  The following codes are used to 

denotate what the focus for improvement is. 

 

P- punctuation 

G- grammar 

Sp – spellings 

// - new paragraph 

REW- re-write this sentence 

REI- re-imagine this paragraph (give the reader more details) 

6. Summative Assessment 
 

Teacher’s assess children’s writing using The Performance of Writing Assessment Framework, this should be 

done at the end of each unit of writing.  The document allows teachers to track pupils’ writing progress 

across the year. The targets within the framework outline the Expected Standard markers in each 

year group. Through doing this it identifies children need further support across the components of 

writing, this is then planned for during interventions or as target group working during the following 

unit.  

 

 

Grammar and Punctuation 

 
Grammar and punctuation is taught at the start of each English session through the use of 

Classroom Secrets.  This is planned and resourced by CS and follows a sequential timetable. As 

well as encountering GP in these discrete sessions, children will also be exposed to these 

objectives through the use of the GRAMMARISTICS tier, this ensures that children apply their 

understanding of grammar and punctuation techniques in a non-decontextualized manner.  

 

 

Appendix 
 

Grammaristics Tier 

 

Complex sentences  

Coordinating and subordinating conjunctions. Putting ‘when’ or ‘if’ in the blank space will 

completely change the mood of the sentence. We need to model and discuss this with children.  

 



 

Dialogue and contracted forms  

There are 75 contracted forms. Again, this comes through our modelling.  

 

Purpose  

Children need to be told what the purpose of their text type is and the audience they will be 

writing for.  

 

Sentence  

There are roughly 3-12 sentences in a paragraph. Use the phrase ‘family of sentences’ to help 

children understand what a paragraph is.  

 

Passive and active voice  

Passive construction is often done by higher attaining writers. Shifting from one voice to the other.  

 

 

Higher order conjunctions  

(however, although etc.) build step sentences so their writing improves.  

 

The Techniques of Writing (BOOMTASTIC) 

 

In this zone of writing, children can show flare and it’s about getting them to ‘boom’ their writing 

off the page.  

 

Onomatopoeia  

In fiction, examples may be – buzz, tweet, chirp, the sounds of spring were everywhere.  

 

Alliteration  

Often appears in headlines. Bear’s Breakfast Bagged By Blonde. A shaky shadow shifted in the 

foliage.  

 

Rhyme  

Children find this hard. We have to model this in our demonstration writing.  

 

Repetition For effect.  

The power of three. Three ‘ing’ verbs e.g. twirling, twisting, turning, the leaves signaled a change. 

Often done in persuasive writing. BFG – Sophie saw…Sophie saw… Simile …..was as…. …. was 

like…. E.g. Grandma’s bed was as messy as…  

 

Metaphor  

E.g. holiday brochure. Jewelery – bracelet, ring, necklace, pearl, ruby, diamond, shimmering, 

glimmering. ‘Mauritius is the pearl of the Indian Ocean. The coastline is edged with a necklace of 

cliffs that surround the emerald, sparkling sea. The richness and preciousness of the southern 

Indian island is locked like a pendant waiting to be discovered. Tranquil by day, the shimmering 

sands of the beaches both entice and mesmerize. Dazzling by night, the seafront comes to life 

with captivating light shows and music. A jewel in the crown of the market places; the coming 

together of old and new stalls that present a glittering collection of art, music and gifts. Mauritius 



 

will charm its way into your heart, as a personal treasured gem that delivers both luxury and a 

wealth of experiences.’ In story, we might shift the tone and give clues that it’s the wolf (Our 

thinking of words related to wolf – moon, lunar, craters) e.g. Grandma’s eyes were mad moons 

and Little Red Riding Hood looked closely at her crow’s feet craters.  

 

Pathetic Fallacy  

Giving animals and inanimate objects human feelings e.g. the somber clouds. Personification is 

giving any type of human quality e.g. the clouds stared down. ‘Outside, a wild wind howled. A 

savage storm attacked the trembling trees.’  

 

Puns  

Often appear in Headlines e.g. Goldilocked up! Leaf her alone. The root of the forest problems is 

you! Has to suit the text. Comedic writing. Perhaps in story. 

 

Personification  

Example from Varjak Paw. ‘The moon stared down on them, a sullen one-eyed sentry in the sky.” 

Using a human word (stared). “The sun smiled down on them, a hopeful one-eyed story watcher.” 

(Smiled). 

 



 

 


